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STATE NETWORK FOR PREPARING SCHOOL BASED TEACHER EDUCATORS

SUMMARY

This program focuses on the conceptualization, development,'and imple-

,
mentation of increasingly important role in teacher education,,the schvo

based teachert. educatm (SBTE). School based teacher educators are profes-
,

'sional educator's who have responsibility forntaff development and whose

* primary base of ,operations is the elementary or secondary school. A network

of 40'teacher centers was organized and governed by an advisory board of

fourteen distinguished educators from Texas.' This statewide coopei-atir

,

effort has demonstrated what can be accomplished through joint actions.

Among the accomplishments of the SBTE network during the past two years

are these:
st.

-l. Critical knowledge and skills of the SBTE were defined through a

literature search, a research study of current practice, a concep-

, tual paradigm based .on clinical practice, analysis by a national

panel, and,a'vrvey of 300 Texas educators.

2. Assessment instrument's were 'designed for the SBTE role.

3. A 364-Lpage annotated resource catalog of training materials was

°published.

.4. A multimedia training program was designed, tested, arikis being

used extensively.

<

5.A study of SBTE credentialing practice in the U.S. was. completed.

6. A'survey of Texas-educator perceptions of selected credentialing

issues was conducted.

7. A' bill to fin
)a

nce SBTE's and teacher centers,was introduced and

almost passed in the Texas legislature.

4 3. These researched programs, and the .STE name Itself, are being,

widely used.,'
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An independent assessment of a statewide sample of Texas
i

educators

found that knowledge about SBTEs increased from 6 to 69 percent between,

September 1975 tnd April 1977.

The SBTE role is a powerful .concept that is- increasingly important'
. \ .

in teacher education. The SBTE program is exemplary in its developmental/J
1- 0 i

. ,

implementation processes, and in its. achievement in bringing together

diverse constituencies from acros a state into a consortium working toward
. . , ,

a common goal: the improvement,o 'nstruction i elementary and secondary

. 6 .
.,

.

schools through improved practi1ce of school based teacher educators.

1,0



STATE NETWORK
FOR PREPARING .

SCHOOL BASED TEACHER EDUCATORS

INTRODUCTION

Athird-grade teacher in Abilene, Texas, completes an'observation-.

instrument while his student teacher acts as instructor.

4

In Houston, an instructional strategist confers with a beginning high

school English,teacher about ways to be more effective in individualizing

instruction.

A teacher/team leader in McAllen, Texas, plans with hii teamways to

improve the organization of the team's students for instruction.

In Dallas, four teacher/consultants interpret needs assessment data

as they plan area:wide.teacher inservice 15rograms.

These persons have two thihgs in common.

1. They are all school based teacher educators (SBTE),.and

2. They all improved their skills' through a newly completed

professional development program for SBTEs.

This programlinitiated through theiversify of Houston and impacting

the State ofTexaslis the subject for this entry in the Distinguished Achieve-
,

ment AWard. This document describes the vari pus research studies and activi- "--

ties in the SBTE program. What is less easily 'communicated is the enthusiasm

:-and excitement of those' persons engaged in the process.

THE CONCEPT AND PROGRAMGOALS

As university teacher education programs become more field based during

preservice preparation and as school districts Invest more heavily in the

1
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inservice education of their profeSsional ersonnel,,the school-based teacher

educator (SBTE) becomes more critical.

THE SBTE IS :A PROFESSIONAL WHO HAS RESPONSIBILITY

FOR EITHER.PRESERVICEJ.INSERVICE, OR CONTINUING

TEACHER EDUCATION, AND/WHOSE PRIMARY BASE OF OPERA-

TIONS IS IN THE ELEMENTARY OR SECONDARY SCHOOL.

This definition is broad ,enough to encompass a number of roles wtth'Iimi-

'16 functions. The SBTE:

1. Interacts with other persons aboutprofessional performance;

2. Demonstrates a knowledge of professtnal practices; and

3. Concurrently demonstrates, as a teacher, the behaviors he/she"is.

training others to perform..., , ,

.
,

.

r
4

E'

The part-time SBTE is a teacher of student as well as a teacher Of teachers,
,..

.;
.

whereas the full- ime SBTE is primarily associated with training. teachers.
,

White a cititied Le in,botliptestkuice and imekvice education, ...scant.

attention ha6 be

SBTE twining pno A4/116.

given to' sAzmatic detetopment of SBTE competencie6 and

To meet the :needs, the SBTE program has. established three goals:

1, To improve teacher education in Texas by (a) developing a set of

competency specifications for the school-based teacher educator;

and ('b) developing a prototype set of instructional resources for

this role.

2. To organize a cooperative network among Texas teacher centers which,

supports the process of.SBTE deiielopMent.

3. To demonstrate a loocess for designing and.disseminatJng a program

using a Consortium of Consortia And to study that process.

,

.
p,

11,
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PROGRAM DESCRIPTION AND IMPLEMENTATION

,\

Based on these goals, four complementary program thrusts were p

network building, competency specifications, credentialing systems, an

instructiOnal systems.

ORGANIZATION OF THE TEACHER CENTER NETWORK

For the past seven years, the Houston Area Teacher Center has operated .

as a cooperative consortium involving (1) seventeen school districts,

(2).their professional associations, and (3) the University of Houston. The

Bylaw; were cooperatively developed and provide for-equal representation on

all governing boards from each of theAree partners. The Teacher Center

,

reviews new teacher education pr and recommends ways of %raving them,

holds inservice prograths.far, supervising teachers,.and provides a collabora-

tive forum far discussions and actions among the three partners relative to

educational problems and prom es. .The SBTE developmental program was admin-

istered through this teacher center by ftS executive board..'
)

Professional
Associations

A Teacher:Centeminvolves equal ..

represerkation among the three

partnerS in'teacher..educatipn.
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The SBTE program was initiated by the University of Houston and the

Houston Area Teacher Center as a proposal to the Fund for the Improvement
4

Xi 6

.of Postsecondary Education, HEW. The Fund subsequently supported the initial'

two-year experimental project. :

In September 1975, an invitation was extended by the Houston Area Teacher

Center.to other teacher centers in the state to send. representatives to an

organizational meeting of the .SBTE network. More than sixty persons attended

that first' meeting of tht SBTE peoject on'dctober 25;1975,In Fort Worth:

The purPoSe of the conference was to disseminate information about program

goals and objectives, proposed activities, and expectta\outcomes.

While initial interest could be expressed by centers at the organiza-

tionalbeeting, each center was expected to obtain formal approval from its

governing board for participation in the network. A transparency and audio-

tape presentation delineating potential benefits and obligations of network

participation was prepared and Mailed to all teacher centers in an effort to
. ,

enure uniformity of information about the program in presentations made to

individual governing boards. Forty teacher centers subsequently joined the

SBTE Network. They reeresented almost all colleges and universities in the

state and over two hundred school districts-. A map on the following page

shows the location of techer centers while a listing% of,them is found in

,the Appendix.

A State Advisory Board was formed consisting of fourteen distinguished

Texas educators, indluding deans of education, presidents of professional

associations,'school administrators with staff development responsibilities;

representatives from. Texas Education Agency and Texas State Teachers

,

Association. Three statewide TaSk Forces have 'directed major developmental
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efforts: Competency Identification Task Force, Training Specifications

Task Force, and Recogntion SysteM,Task Force. Twenty-eight educators from

across' the' state served on them. Their names are listed in the Appendix. °

Leadership thus emanated from professionals with a wide range'of.exp6rtise

from a:number of institutions who gave of their time and talentt to develop

this, program:

SBTE NETWORK OF 40 TEACHER CENTERS

Statewide
AdviSory.Board

4

Task,Forces on Competencies.,

Training .and Rec6gnition.,
1

J-

On Mardh 3T and April 1, 1976, more than eighty representatives of Network

teacher centers convened in Corpus Christi for the f4rst SBTE State Teacher

. , .

Center Conferepce. The two-day conference was a working session, with parti-

cipants reviewing the efforts of all three Task Forces, proviCiing.input for

refinement and direction for future efforts.
,.

One year later, the SBTE instructional units were presented at the second

,SBTE State Teacher Center Conference (March 30-3, 1977) at the Shamrock

Hilton Hotel in Houston. 'Those in attendance engaged in a series of hour-long

sessions of their choice on three of the five units. Unit developers and

personnel froth pilot test sites presented selected portion of each unit.

10
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Two scenes from the

1976-SBTE ConferenCe.

4

In the'1977 SBTE Conference;.

over 10 people worked with

samples of instructional

units.

4:-

.
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That morning, representatives`of Network member teacher centers, met and

discussed the.issue Of continuing the Network beyond any external support.

-Three hours of discussion resulted in a decision by the representative body

40'
. to ask the State Advisory Board to appoint.,a speiial Task Force to draw up

. bylaws for the continuation of the.Networi. An initial draft of the bylaws

was written by the fourteen-member Task Force meeting in San, Antonio on

Apri1,26, 1977, circulated to.membe .teacher centers far readtton', and

,

'revised on the basis of inp .ut received at a/second meetig. in Austin on

June,24, 1977. -A copy is included in the Appendix:

ti

- -A meeting of the Network, based on these bylaws, was held on November 6,

1977, as part of. the fall Texas Education Agency Teacher Educatlon Conference

in Dallas with nearly.100 delegZtes frOm across Texasattending.' Interest

,

in continuing cooperative interaction among, teacher education institutions

, and in inCreasingithe'imOact of this program were clearly evident. Collabo-

ration is becoming in increasingly impdrtant process, as colleges of education

. . '''_,,, -

work more close th school distfiicts ,and Oafessiopal associations., They'

'
, -

Texas .Networkillustrates an process, whereby collaboration
.
on a

9 _ 1
,

. . I..,
,,,

voluntary, mutually-beneficial basis supporuTs;loc 1 efforts.

9

"k-
.COMKTE10 SPEC EI CAI 7ON z:.

A set of twenty competencies for school based teacher educators was
/V

developed through an extensive process involving these steps.
,

I

Mow.

.
. 1. An extensive SBTE literature review providing data on research and ,s.

. current-practice was conducted and detailed in SBTE Pu lication 2.
Thts and fourteen other'SBTE publidations are.avai3 effor review
and are annotated in the Appendix.' V

- '. .. .

2. A research studs of the activities and responsi/bilitieS of staff. ..

development personnel assessed current kattice through a series
of in-depth -interviews. This is reported in SBTE Publication 6., 4'

.--.
,

. /
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3. Concept papers on clinical practide were commi6sioned from four other

professions (allied health, clinicalysychology, business administra-

tion, and nursing), with implications drawn for cl ical practice in

teacher education. These papers are contained in-SBT Publication 5.

4.
r
An initial set of SBTE competency specifications was drawn from the

literature search, task analysis and conceptual position of clinical

practice.

5. The initial list of,competencies,waswas' by a national panel_of.

fifty-two experts in teacher effects research, teacher education,
supervision, clinical supervision, and inservice education.

6. The national panel's recommendations were analyzed by the,statewide

'Competency Identification Task Force who refined the list of compe-

tency statements.

7, A survey was conducted of three hundred Texas educatbrs who rated the

. importance of these competency specifications for preservica and .

'inservice SBTEs.

B. "A second revision of competency specifications was made and presented

at the first annual SBTE conference.

9. Conference participants reviewed all data resulting from previous

activities and refined the specifications ofsompetencies. Teacher

centers in the'SBTE Network formally adopted these competency speci-

fications, first as a group in the 1976 annual conference, and later'

in their respective centers. --,,

This process is described in detail in SBTE Publication 7. The revised'list

of SBTE-Competencies'appears An the Appendix.

'Competencies were further defined a mare 'specific objectives, with

indicators of attainment, and assessment c iteria for each: These are

described in SBTE Pubjicaticin 13:

Ina companion publication .04); a self-assessment instrument was '

developed to aid school based teacher educators_to assess'their clinical

strengths and weaknesses. Consisting of sixty-sx.iteMs, this instrument

. aids the SBTE in determining which of the twenty competencies` are most

appropriate- or further study.

2 4,
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Resources relative to each of the twenty competencies were identified,

annotated, assessed, and catalogued by an experienced team of edueators tn
,

a year-long study. Resources ranged from textbooks and audiovisual presen-
.

tationt to complex training systems, and from introductory to advanced

levels. Thit1364-page resource guide is SBTEPublication 10.

RECOGNITION, AND/OR CREDENTIALING OF SBTEs

Concurrealy, the Recognition Task Force was exploring issues related

to recognizing or, credentialing school based teacher,educators. Task force

members generated a series of issues and polled 152'teachers, school admin-,

istraotors, and teacher educators from across the state. The results of

that poll and a thorough treatment of the issues involved are reported in

SBTE Publication 8. , ,

In addition, forty nine states and the District of Columbia (Texas

se

excluded) were surveyed to determine whether they had any form of specialized

u

credential for school based teacher.edcators. The results of that survey
ti

are contained in SBTE Publication 3.

TRAINING SYSTEK;

In addition to annotating resources relative to the twenty competenciei,

an SBTE training system was designed which provided general introductory

skills related to supervision. While SBTEs typically are effective teachers

ofchildren and youth, they may lack the skills for effective instruction of

fellow professionals: The foctis of the comprehensive system was on clini-
.

cian skills, end included ve instructional units: (1) Exptolting Ctinica

Puctieg, (2) Intapeuonat Communicatiag, (3) Panning, () Ca4zotoom and

Schoot. Data Cateectioil. Pmeedute4, and (5) Data. PAuentatton and Anatyzia.

14
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--Based on recommendations of the Training Specifitations Task Force,

these units'involved unique aspects including simulations, scenarios,,

critical incidents, small group interaction, role playing, and the develop-

ment and application of clinically analytic skills. These units are fast

paced, with a wide array of changing activities in lear:hing experiences.

A detafled description of these units is included in the Appendix.

SpeCifications for the development of instructional units were pre-.

pared and approved by the statewide Training Specifications Task Forte.

These detailed specifications relied heavily on the concept of exporta-

bility so that the final products would be useful in a wide range of

settings. Based on these specifications, a prototype set of materials

was prepared and pilot tested.

Pilot tests of three units were conducted at six locations in Texas- -

,McAllen, Harlingen, Tyler, Dallas, Abilene, and Pasadena.

Participants in the pilot-tests included classroom supervisors of

student teachers who were acting as part-time SBTEs, as well as full-time

SBTEs. The facilitators for pilot tests were members of local teacher

centers who relied exclusively on,facilitator guides for direction. The

purpose of the tests was et assess the usefulness and'useability of mate-
.

rials: Extensive studies, describedjhter, were conducted to determine

the effectiveness of these resources. Both participants and facilitators

were, enthusiastic about the materials, the clarity of presentations, the

usefulness of content and skills, and the relevancy of resources to SBTEs.

They also identified a number of ways in which the training program could

be improved.

tr

4
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Based on the pilot tests, and the product evaluation studies conducted

in conjunction with then, the instructional units were-revised and refined.

This revised training system consists of five participant manuals (onefo

each unit), five filmstrips, seven audiotape programs,(on four cassettes),

and a facilitator's manual for all five units. This package, entitled

The Schop4 Based Teachen Educator Svcie.4, is pictured below.

Each of the forty teacher centers, hasa complete set of-the materials

to use intheir progrhms f6r improving the skills of theSBTEs with whom

they work. Thus, not only is the network of centers operational hutrtested

training programs for SBTEs are being widely used. During 1977, more than

500 teachers participated in SBTE training programs using these materials.

Because each of these 500 SBTEs will be working with many other preservice

and'inservice teachers, the impact of the training materials Will be
ti 4'

multiplied many times.

16
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EVALUATION

The. SBTE p ovagi is*a comprehensive research and development effort.

Many studes.a embedded within the program.' The program's research and

/'

evaluation efforts can be categorized in four major areas:. (1) competency

,validation studies, (2) product ev=aluation studies, (3) credentialing

-

'studies, and (4) project impact evaluation.

COMPETENCY VALIDATION STUDIES

These studies have focused on the questions: What competencies should

S6TEs possess? Should the competencies be different-for SBTEs working with

preservice teachers than for those working with inservice teachers? A

rigorous series of 'steps, outlined earlier, was followed to identify and

reach consensus regarding the competencies needed for SBTEs. Several studies

included in that process are listed here: (1) Task analysis of SBTE roles

through interview study, (2) assessment of competenctes by a national panel

of educational experts, (3) survey of three.hundred Texas educators.of

perceived'importance of competencies. SBTE Publication 7 'contains. a.

4

summary of thesestUdies.

PRODUCT EVALUATION STUDIES

,

One of the'Major outcomes of the SBTE project was'the development of

a set of five instructional units for training SBTEs% Afield test of three

of the units was conducted during November and December 1976.

While the SBTE program,st'aff. monitored the field-test activities, the

Research and Development Center for Teacher Education, The University of

Texas at Austin, conducted a third-party evaluation of the instructional

ti
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unit field tests. The R&D Center's evaluation'activities were basedon

data completed by participants and facilitators at each site.' results

were reported by Drs: Susan F. Loucks and ene*E. Hall' in"EV,aluation

Report of Participant and Facilitator Questionnaire Data of the Fall 1976

4

.

Field Test of Three SBTE Modules" (1977). Loucks andHOl's conclusions

regarding the field tests were that the instructional units worked well,

the activities and directions made sense, and the participants were gener-.,

4
ally pleased with the units (Louck9 and Hall,. pp. 23 -24). Whether or not

the participants actually deveioped,and can now apply the SBTE competencies

identified in,the units was not tested. The data tell us only that the short

term "happiness coefficients" about theeXperiences were positive. The

measurement of learning outcomes is the next step in unit evaluation.

In addition, a member of the SBTE staff from Houston conducted an ethno-

graphic study through site visitations -to pilot test location's. She conducted

interviews with all of the facilitators, observed the resource organization

/

at all locations, and interviewed a majority of the participants. At McAllen,

Abilene, and Pasadena, the evaluator observed the ongoing pilot tests. A

summary of her findings is Nin SBTE Publication 12.

CREDENTIALING STUDIES

Two studies' were conducted to provide data on credentialiqg SBTEs. The

first surveyed state departments of education in forty-nine states and the

District Of Columbia to determine the extensiveness of SBTE certification

(SBTE Publication 3), while the second surveyed educator perception of

various 'issues related to credentialing in Texas (SBTE' Publication 8).

1
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PROGRAM IMPACT STUDIES

To. evaluate the impact of the program, Hall and Loucks completed -an
I

independent assessment of the program. heir report,, "The Present State of

the Scene in Texas Teacher Centers,,,Wit.4 Special Attentlon to the Effects

of the School-Based eacher Educator Project," was completed in the Spring

of 1977.

The evaluation report: had as its focus assessing the state of Texas

teacher centers and the degree of awarenes and use of coffcepti and products

develbped by the School Based Teacher Educator program.

Drs. Hall and Loudks' report is based on data collected via three

surveys mailed to a representative'sample of teachers, school administrators,

and college faculty in Texas. The first'survey was mailed and analyzed in

September 1975 (Hall, Loucks & George, 1975). That survey focused on

assesing the "state of the scene" in teacher centering in Texas, surveying

SBTE-related needs and activities, and assessfng.dissemination factors.

A second questionnaire was mailed in the Springiof 1976 (Loucks & Hall,

1976). That survey .EOCUsed-on teacher center activittes,during the year,

on1 teacher center'networking,'"and on the extent'eSBTE dissemination.

The third survey was conducted in April 1977. This questionnaire

foCused on the activities and networking o'l-exas teacher centers two years

,

after the SBTE program had started, and,on the effect of'SBTE dissemination

strategies,.'

At the beginning of the program, a comprehensive search was made of

the literature'to determine the extent to which the terM-"school based

teacher educator" had been used. No evidence was found of its previous

e

use. Thus, the acronym "SBTP wa used as a tracer to determine the extent

19
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to which th program was dieminating its'eancepts and products. 'Hall and

Oucks\found..that in a sample of Texas educators the percentage of respon-
,

16

dents who had heard of SBTE and, had a reasonably valid definition of the

:conOpt, incua4ed 'tom 6 pekcent in September 1975 to 69 pment An Apit4

0 1

BUDGET

e 4,

Budget details for the SBTE program are not easily described because of

c

their varied sources. A grant from the Fund for the Improvement of Post-

Secondary Education provided for initial development of the concept. Those

fuhds are no longer available, but did provide the impetus for further

efforts.

The SBTE training program in the Houston Area Teacher Center is sup-
.

ported by state funds paid to school ,districts for inservice education of

supervisors of student teachers: The sev .enteen school districts in the

Center contribute sixty percent of these funds to the Center ($30 per

. supervising teacher). The total budget, $16,200 per year, is allocted as

follows: 38 percent for development of new and innovative trainin4 programs,;

50'percent for delivery of inservice programs; 7 percent for administration

of the prograth; and 5 percent for contingencies.

Each member cente in the teacher center networkcontributes twenty-'

five cents the first year for each supervising teacher in their under-

graduate progrAms. This may be increased to one dollar over a four-year

period as stipulated in the Network Bylaws. These funds are used to .

support network-related projects and activities, and amount to about

$3,000 the first year.

20
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.During the first two years, fifteen publications and aetraining system

were developed inthe SBTE prOgi.m. These are sold at the clost of printing;

distribution,, and handling, This arrangement' makes the SBTE training

resources available to a wide audience,'on a regeneratfve basis, at,a

nominal cost.

During early:discussions in the SBTE Netion, it became-evident that

teacher centers were highly restricted by^a lack of any fisdal base. The

0' ...

Advisory Board decided,to institute teii,4Zative action 4 Ocovale needed
r.

te6oukce6 that woutd Atungthen the-SBTE: We were joined early, by the

Texas Association of Colleges for EdUcation, Texas Sta6 Teachers

AssoCiation, and Texas ASsOciation of Teacher'Educ tors.' JSTkigreed to

write and secure sponsors for such a bill:. In t House, HB i51 was spon-
. 4

sored by Representatives R. L: Vale and Dan Kubiac. In the Senate, Oscar

Mauzy sponsored SB 1034. The,bill almost passed in1977--the House Sub-
.

Committee unanimously endorsed it, the Hous&.Committee on Education

(supported it, and the House passed it. TheSenate Committee on Education

passed it, but it died without reaching the floor,for,a vote as both bodies_

grappled in the closing days of,the session with the details of a bill to

finance all school districts in the statpl. We were encouraged by the broad

support of educators and legislators throughout the stpteilland-will 's'eek

such legislation to the next session. If funded, those bills would have
4op

provided nearly two million dollarscper year to further develop SBTEs and.

*prove teacher education. It is anticipated that during thrnext session

of the legislature the bill will be reintroduced and favorablyacted upon.

Po
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OUTCOMES OF THE PROGRAM

..

The goals qf the. School Educator Program require that

the entire effort be directed in sucha manner that productslwoUld be useful

in a-broad variety of settings, and in varying types'of institutions involved.

,

in teacher education. To this end,.arf impressive-Set of products has been'

.deyeloped, and processes exemplary of futdre directions in teacher education

have.been demonstrated. Specifically:
Q

O

. .

.

The SBTEprogram has explored,'analyied, and researched an emolving

and increasingly important role in-teacher.education--the School

Based Teacher Educator..

It has demonstrated the organization and develoPment of a cooperative

statewide network of teacher centers'. Since each-centenis a con- ' .

sortium of colleges and universities, school dfstrtctS:and profes- 4'

,sional associations, the network is a consortium of consortia.

It has demonstrated'how a modest federal grant canje used to

,generate local and statewide enthusiasm and 'prpgralp which continue

beyond the external funding., ,

It has developed knowledge and,skills for the SBTE-which were based

on literature reviews, research studiespfpefsons in SBTE roles,

conceptual paradigms of clinical practices perceptions of,a national

panel of experts, and perceptions of teachersand teacher educators

across the state. .r"

It has designed a self-assessment system and the basis fdr'an obser -'

vation/interview eval4ation systemprelated to SBTE competencieS.

It has surveyed existing 'training -programs,'analyzed and annotated

them, related them to the SBTE competencies, and published a 364-page

catalog of, resources.
, i. ...

It has developed a training system fori SBTEs composed of seven audip-

tapes, five filmspips, five instructional unWeanti a-facilitator's

,guide. 1-
',.,

.

s . 4 . ^ . i...
.

. '

It Yeas explored credentialing throggh a national study of certifica-

tion and a state' survey of educttor,perceptilons relative to.

credehtialing issues. , ,

It has conducted' research on competency
,
validation, product evaluation,

credentialing, and diffusion of innovations,. - '. :. -

It has implemented these new programs notonly in.Houston; but across

the state. 4: **" ..,,1,

$. .

It has published fiftee n monographs, position papers and'research

efforts: 1 '' .
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It has formulated, an introduceda bill in the Texas Legislature

thai would have supp rted further efforts, and generated support

from all segments of he education ,community. Theme almost

bAcame law before the egislative session ended, passing the House-

and the Education Comm ttee of the Senate; it will be reintroduced

/at the next session. .

An unbiased, independent assessment of the prograrfound that:the

SBTE program has greatly"influenced local- teacher education programs

and the statewide effort. The number of Texas educators who were

familiar with the SBTE concept grew from 6 percent to 69 percent

between September 1975 and April 1977.

Thp School tasedlTeacher Educator isa powerful rolepowerful politi-
.

calland powerful in terms f potential outcomebut that power wtll be,

diminished to the extent that is not encouraged and supported by strong

J

Ass

conceptual and training"efforts. We are proud tote associated with this

effort, and hppe others will view it as exemplary.

r
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Abilene Teacher Center

Austin Cooperati-ve Teacher
Education Center

Brazos Valley Teacher Center,,
College Station

Cen-Tex,.4ylorUniversity And
Paiii Quinn College, Waco

C

SBTE NETWORK

Sam Housfon State University,
Huntsvflle

San Antonio Teacher Center,
Region V

South Plains Teacher Education

Center, Lubbock

Stephen F. AuWn Fieldjased
Center, Nacogdoches

Sul Ross State University,
Alpine

Tarleton State University,

Stephenville

Texas A&I University,
Kingsville

Texas College, Tyler

Texts Easterp4nlversity, Tyler.

Cleburne Area Cooperative
Teacher Center, Keene

Dallas TeaCher Center

East Texas 'State University,

Texarkana

East Texas State University,

Commerce

Edinburg Teacher Center

Fort Worth Teacher Center

Houston Baptist University

Jarvis Christian College,

Hawkins

Lamar University, Beaumont

Laredo T cher Center
4.

.

Mid-C s Teacher Eddcation

Center, Arlington

MI-Coast Education 'Advisory
Center, Vi\ctoria

)
,

Midwestern State University,

Wichita F'alls

North Texas State University'

Denton

Prairie View A&M University

Region VII Teacher Center,

Nacogdoches i`

25
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Texas, Lutheran university, Seguin

Texas Southeriniversity, Houston

4

Texoma Cooperative, Sherman

Siversity of Dallas, frying

University of Houston

'Univeftity of Houston at Clear Lake

City

University of St. Thomas, Houston

University of Texas at Dallas

University of Texas at El Paso

University of Texas, Permian Basin

Odessa

Williamson County Cogperative,

Georgetown
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AQV1SORY BOARD AND TASK: YORaS

State Advisory Board.owe 4

7

' ROBERT ANDERSON. ,

,De 'College of- Education

Teeds

4
Tech University

" 4

' ANNA DEWALD
Chairperson, .Schoot of Educa
University of St'T6Omas
Chairperson, Texas Association
of Colleges for Teacher Education;
Chairperson, Texas ouncilof
Deans

on

CHANTREY FRITTS
,Allfessor and Head Department
of Education', Abilene Ch-ristian

EUGENE KEL

Associate Professor, Texas AM
University; President, -texas
Association Of Teacher Educator

DW NE I4INGERY

M4thews-Professor Higher'

Education, North Texa State

University

"JOE LIGGI
Assistant Superintendent for
Staff Development, Holston
Independent School District

THOMAS E AYAN
Chief Consultant, Tex s
Education Ageric3%

-..

VIVIAN BOWSER
Teach-6% Houston Independent
School-District

DWAIN M. EVES
Executive Director, Education,
Service Center, Region XX;
Steering Committee, Texas Center
for the Improvement of Educational.
Systems

ABEL GONZALEZ
Assistant Professor and Direttor
of Financial Aid, Pan American
UtlIversity

GLENN W. KIDD ,

Assistant Director for College '

'Relation ProfdssionaliRelations
Divisio 4as State Teachers,
AssoOation
r---

F KLINGSTED
sistant Dean, College of Education

The University of Texasat El Pasor

JOKM. PITTS.
Assistant Superintendent for
Personne Dewlopment, Dallas
Inde ent .School District;
Director, Dallas Teacher Center

I

TOM T.VAERER
Directof of Teacher Education,.,

-A Texas education Agency

(

2 6 ,4

.4
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Competency Identification Task Force

JOE M.- PITTS, Chairperson
Assistant Superintendent for
Personnel Devel9pment, Dallas
Independent Sch0, District,

JAMES M. COOPER
Professor of Education,
University of Houston.

JOE LIGGINS
Assistant Superintendent for
Staff Development, Houstpn
Independent School Distrift ,

BILL ORMAN
Director, Performance-Based
Teacher Center, Prairie View

A&M University .

BOB WINDHAM
Center for Education Field
Experiences, East Texas State

University

...-

SYLVIA M. ALLEN
Teacher, Kingsville
IndeO'ndent School District

JORGEDESCAMPS
Professor of Education, The
University of Texas et, E1 Paso

PAT MICHALKA
:reacher, Odessa
Independent School District

JON W.N1LES,
Chaff -man, Education Department,
University of Texas at

Arlington

Training Specifications Task Force

,ROBERT ANDERSON, Chairperson
Dean, College of Education,
Texas Tech University.

JAMES R. FLOWERS
Director of Personnel, Alief
Independent School, District

KIT( NESBITT'
Curriculum Director, Victoria
Independent School District

LOUIS TASSIONE
Assistant Director of Elementary
Education, Fort Worth Independent
School District; Member, Teacher
,Education and Professional
Standards Committee,:Texas State
TeaChers Association,_

27
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GARY ANDERSON
Assistant Dean for External Programs
College ofjducation, North- Texas

State University

PAUL KIRBY'
Coordinator, of Staff Development

and Student Teaching, Austin
Independent School District

LUCILLE L.'SANTOS
Chairperson, Department of
Education, Incarnate Word College

ALLEN R. WARNER
Ditectoi'.,of Field Experiences,

College of Education
University of Houston

\`



Recognition System Task Force

ANNA "EWALD, Chairperson -

Chairperson, SchOol of Eddcation

St. Thomas University

BILL BRADSHAW
Teacher, Abilene Independent
School D''strict; Vice-President,
Abilene.Teacher Center

GREGORIO ESPARZA
Assistant Principal, Brownsville
Independent School District;

State TEPS

-ROBERT HOWSAM
Dean, College of Education'
University of Houston\

L. V., MCNAMEE

Dean, School of Education,
Baylor University

',.LEE SELF

Professor, Lamar University

7".

t

VIVIAN BOWSER
Teacher, Houston Independ nth

School' District' \

CARROL CRESWELL
Coordinator, Houston Teacher

Center

W. ROBERT HOUSTON
Associate Dean, College of
Education, University qf

Houston

JAMES KIDD
Associate Commissioner, Texas
Education Agency

DOROTHY SCOTT
Director, Secondary Instruction
Tyler Independent School District
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TEXAS COOPERATIVE TEACHER CENTER NETWORK

BY-LAWS

-4Ad4ted November 7, 1977

Section 1

'PURPOSE

To provide opportunities for cooperative interaction among teacher'

centers concerned with:

a. programs and procedures for improved pre- and inservice

professional development;

b. credentialing of educati professionals, including school

based teacher educators a d paraprofessionals; and

c.. advocacy of and support for, research and development

-efforts leading to improved professional development

practices.

Sectioh 2

MEMBERSHIP

The Network shall be 'composed of those teacher centers in Texas that

apply, meet Network-required qualifications, and have been admitted to

membership by a majority vote of the General Delegate Assembly.

.

To qualify for membership the teacher center shall agree to:

a. abide by the Bylaws of the Network;

b. financially support .the Network by the payment of all required .

dues;

c. work cooperativeh through this Network 1th, other teacher

centers to improve teacher education, both preservide and

inservice; and

. support and, participate in Network activities. .

29



Section 3

ORGANIZATION

e. *

O

3.1 The governance structure of the Network shall' consist of a Delegate

Assembly and a Board.
\

The Delegate Assembly shill be composed of (1) four voting delegates

from each member teacher center, one of wham shall represent the

organized profession, one the public schools, one the colleges/

universities, and a fourth delegate designated at large by the

governing board of each teacher center, and (2)ex-officio, non-

voting representatives of the Texas Education Agency and other

organizations seeking such representation, as approved by .the

Executive Board on an annual 6asis.'

The Executive Board sha31 be composed of the five officers of the

Network and six other elected members. The officers of the network

shall be' the:

(1) President,

(2). President-Elect,

(3) Past President, -

(4) Secretary, and

(5) Treasurer:

The President-Elect, Secretary, Treasurer and other BoardlnembeYs shall

be el/dcted annually at the fall meeting of the Delegate ASsembly by'a

majority vote of the voting4lelegates. There shall not be more than one

officer and/or Board member from-any one teacher center.

.
Board members other than:officers shall be elected tol6o-year terns.

To stagger the terms of the Board members, in the first year three will ,

be ejected for 'a one-year term. Board members and officers, excepting

the President, Past-President,
andsPresident-Elect, may succeed themselves

in office; Officers and Board Memliters must maintain eligibility by continuing

their participation in local teacher center activities during their term -'

of office. : °,: ,e,

.
;.- I.

Vacancies that occur on the Board may be filled by election at the next

Delegate Assembly. In the event the vacant office is that of President,

the President-Elect or the Past-President, in that order, shall, assume

the office until the next-election is held. Responsibility of any other

vacant office shall be assumed bicthe President and the Board until the

' next election.

30
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3.2 The Network shall be financedAy pro rata assessment of memberlocal
Cooperative Teacher Education Centers based on the number of supervisors

of student teachers for which the Center received compensation from TEA

for the previous year. During 1977-1978, this assessment would be 25t

per supeiwising teacher based on the 1976-1977 TEA funding report. This

would be raised by 25t each.year to a maximum of $1.00 per supervising
teacher, provided the Delegate Assembly approves such increase. Other

centers shall bp assessed a membership fee to be determined in each case

by the Execut-Ne Board.

Section 4

MEETINGS

4.1 The Delegate Assembly shall meet twice each year.- There shill be

a Fall meeting to be held in conjunction with the Texas Education Agency

fall conference on teacher education. There shall be a Spring meeting to .

be held in conjunction with the meeting of the Texas Association of Teacher

Educators/Texas Society of College Teachers of Ed4tation...
4.2 The Executive Committee shall hold four meetings each year..

Special meetings of the Executive Committee may be called by the

President. A quorum shall consistof a ma4ority of the Executive

Committee membership.

Section 5
AMENDING THE BYLAWS

Network Bylaws may be amended by two-thirds ofthe voting delegates.present

at the Spring Delegate Assembly, provided the proposed amendment had been

submitted to the Executive Board and distributed to -all member teacher'

centers at least 60 days prior to the Spring Assembly meeting.

1

3,

31



rS

,

LIST OF SBTE PUBLICATIONS

No. 1. Houston, W. R., et al., Project Descki*tion and.Onganizadn,
12 Pages.

The need for SBTE and project activities are presented
in this initial .publicatioh; also names-of educators who are
involved in the project. Not Available

No. 2. Johnson5 J., et al., School Based Teacher Educatom: Rationate,

-Rote Desckiption and Research, January, 1976, 33 pages (ERIC
ED 124 512) ,

Various roles within the concept of SBTE are tlescribed

`and examined through an extensive review of published
research and opinion.

Steil, E. A., et al., National Survey o6 School Based Teacher.

Educators Ckedenaating Pnoce44, January, 1976,6 pages (ERIC

ED 124 518)

Directors of certification in 49 states and the District
of Columbia were surveyed relative to credentialing of

SBTE in their states.

No. 4. Hall, G. E.' and 1.6ucks, S., Teachei Centers in Texas: The

State oli" the Scene, Noveiber, 1975, 8 pages (ERICIED 124 514)

Current status of teacher centering in Texas is reported
in this study conducted in September, 1975. Three hundred'

teachers, Ithool administrators, and university faculty
members responded to a questionnaire concerning the

. extent of teacher Center activities.

No. 5. Warner, A. R., et a., efinicat Expekiences and Ctinicat
Practice in Pule44ionat Education, February, 1976, 103 rages
(ERIC ED 123 209) -- N

Clinical experience and clinical*actice in nursing,

k
usiness admiriistration, allied health, and clinical

ps hology is -explored in a series of four papers

inclu in this monograph: A fifth paper explores

addition professions and-draws implications for.SBTE.
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No. 6. Stell, E. A..,,,ets i1. 'A Task Anaeysis dli Sta6600evetopment

Petsonnee in getect6:1 PubLLc Schaaf. DiAthit.th, March, 1976,

-= 32 pages (ERIC ED 124 515)
, .

.

,,--
Nineieen pracIticing School Based Teacher Educators in

.

.

the Houston area were interviewed to provide data for

dertying. SEITF competencies through task analysis.
ot;

A \

No. 7. Coopei, J. M., et al., Specitfying Competeriaes iSo&Schoot

.
Based Teacher Educatoks MAD* Task, Concept:tat, and Pek-

ceptc4 Anatyses, July, 1976, 22 pages (ERIC ED 131 039)

4 .

The process used in identifying SBTE competencies is

described', Ancludingsthe analyses of members' of the

national panel of experts, and the

c\f

of the'state\

survey of perceptions ate reported in this monograph.

.'

No. 8 Houston, W. R., et al., aedentiating,Schoat Based Teachek

,Educatoks: Basis lion Decisioning, August, 1976, 63 pages

(ERIC ED 124 513)

This publication discusses the issues involved in'SBTE c.

credentialihg and the criteria for decisioning, reportsz :

results of study of perceptions ,of Texas educators, and
outlines glans recommended by }2 panels. 4

No. 9. Houston, W. R. et al., Schoot Based Teadhek Educator Pkoject:

Report oi Fps -Veak Actimity,,1975 -1976, -June, 1976, 81

pages (ERIC E 131 041)

Activities and outcomes of the first year of the SBTE

project are summarized in this document.

No. 10.' Rand, C., td. Reoclunceo On Scheele. Based Teachalducatoito,'

May, 147,- 364 pages ERIC ED 141 290)

Hundreds of commercially-available r sources to assist

school based teacher educators in a hieving competence

'and working with teachers are catal, gued in this -

document, cross-referenced by'competency statements and

sub-objectives.

-----No. 11. Warner, A. R., et al., Pkepakind School

\ June, 1977, 28 pages

ed TeacheA Edp.cato& 6,

The development of the School Based Teacher EdUC'ator

Series -of fiveinstructional units under the guidance of

ya
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the Training Specifications Task force is contained in

this monograph. Included are the, basic assumptions for

training; the identification of target,areas for materials

development, pilot testing and revision; and descriptions .

of the complete instructional units. .

No. 12. Houston, W. R., Cooper, J. M., and Warner, A. 12 Schoae Based

Teachek Educators Project: Report os Second -yearn Activities,

1976-1977, June, 1977, 112 pages (ERIC SP' 01.1 355)'

ActivitlesLend outcomes of the.second year of the SBTE

Project are summarized in this document.

No. 13. Coopef, J. M., Houston, W. R., and Warner,' A. R., Objectives,

Inzlicatom o4 Attainmene, and Assess/nit Ckitekia On Twenty

Schoat Based Teachek Edacatot Competencies, June, 1977, 49 .

pages (ERIC SP 011 138) ,

A companion piece to publications No. 10 and No. 14, this

monograph specifies more specific, behavioral statements

of purpose derived from 20 school based.teacher educator

competency statements, suggestS evidence thatimight be

acceptable for judging 'the attainment-of objectives, and

states, criteria that may be used for judging the adequacy

of evidence:

No. 14. Cooper, J. M., Houston, W. R., and Warner, A. R. SeZ4 -Asaestment

Insttument Son Twenty School Based Teacher Educators Competencies,

May., 1977, 13 pages (ERIC Sp.411-4-39-)_..

Sixty-six items designed to capture the essence of the

20 competency statements are set fore here. Based on

the results of this self-assessment instrument, teacher

center personnel, together with SBTEs, can establish

priorities for those competency areas in which training

will be offered.

No.15. Kingery,. D., Imptementing the Sehoot Based Teachek Educators

Nogkam in Teachex Centem, May, 1977, 30 pages (ERIC -

SP 0 140)

Written by one who has been involved for, many yeirs in

the Texas teacher center movement, this document sets,

rth practical guidelines for placing the School Based

Teacher Educator concept into practice in teacher centers.

t
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COMPETENCIES FOR SCHOOL MED TEACHER. EDUCATORS ,-

The School Based Teacher Educator-will be,41e

Assist teachers to develop interpersonal skflls'and
effective communication with students, colleagues, and
school constituencies.

Assist teachers to gather andltilize"relevant data about
A

1.

2.

3.

4.

5

6

7.

44 8.

9.

10.

11.

°

school, classroom and community enVironments.

Assist teachert to understand'and work effectively with
different socioeconomicieth0c/cultural groups.

0

Asist teachers to translate knoWledge of urrent educational

research and development into instruction practies.

Assist teachers to develop .a personal teaching style con-
sistent with their =own philosophy.

Assist,teachers U,improve their.under4andtng.of basic
conceptsland theories of the'subjects they teach.

,
Assist, teachers_ta,understand aid use iechniques and instru-'

ments designed to diagnose students' academic and social
development needs.

A

Assist teachers to design, deve3op, And maintain environments
tha facilitate learning.

Assist teachers td, develop instructionalgdals and objectives.

Assist teachers to develop and/or adapt instructional programs
and materials.

, --

Assist,teachers to,select and utilize various strategies and

'.modelsmodels of teaching, e,g., concept development, inductive pro-

cedures, nondirective teaching. . . 1

12. Assist,teachers to design and im ement personalized learning

. plans.
t

13. Assist teachers to develop effective leadership skills.

14. Assist teachers to understand and use effective techniques, of

classroom danagethent. ,

15. Assist teachers to evaluate instructional effectiveness byl

collect7g, analyzing, and interpreting data on eacher.and

student, ehavi or. t

/
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16. Assist teachers to develop,. , and assess con,.

tinuing indiVidual professional "g ow0 plans:

17. Plan and conduct individual conferences with eachers..

18. Recognize the existence of personal problerat that affect

a teacher's instructional effectiveness and initiate

referral processes.'

19. Demonstrate effective planning, organizational and man**
ment skills. \ -

20. Facilitate, research' studies on teaChingand learning.''

444
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THE SCHOOL BASED

TEACHER EDUCATOR SERIES

Unit 1. Exptoiling CLinicat. Puttices (14'howa)

This unit provides an, introduction toand overview of the SBTE

.instructional program. The primary emphasis is on providing
participants with an opportunity to make a knowledgeable com-

mitment to continue in the program and tohelp participants
identify their strengths and weakness s in relation to the
five-step clinical superlisilon cycle A filmstrip with audio:-

tape introduces the clinical supervi ioncycle, and four simu-
lation scenarios give participants portunities to practice

the five steps of the'cycle. A second filmstrip with synchron-
ized audiotape4pescribes the four remaining units in the pro-

gram to provide participants with an overview of materials
available to develop various clinical strengths.

Unit 2. N Intexperaona Communizations (6-8 houla)

le
)

This unit em asizes the development and demonstration of
interpersonal communication skills (both verbal and nonverbal)

in a one-to-o , supervisor- and- tea'cher, context. 'An intro-

ductory filmstrip with'accompanying audiotape-presents an
overview of the various-aspects of.interpersonal communication.
Three additionalAfilm strips.and audiotapes present the concepts

of eye contact and facial expressions, territoriality and spatial
arrangement, and vocal intonation, inflection and gesturing. Six

brief papers are assigned for participants to bread and-discuss.
These papers deal with perceiving and respnding with empathy,
warmth, and respect; being concrete in a nonthreatening manner;
and using clarification process to enhance elmnication. In

addition to' the audiovisual presentations and apers, three simu-
lation activities are included to give participants insight into

the more subtle aspects of interpersonal commiunication skills.

Unit 3. Mann* (15-8 houm).

This unit emphasizes joint supervisor-teacher goal setting and

a joint decisions on specific data to be collected by the super-

" visor through direct classroom observation. Participants learn

to deal with Simulated planning problems through the construction
of a force field analysis, a Gantt Chart, arid a PERT chart. Two

problems, one dealing, with a student teacher and one dealing with

a-new teacher, are presented'on audiotape to assist participants

in developing planning skills. Participants may select one or

both of these problems to work through as a group planning task.
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Unit 4. .C..ea,64/t.4001 and Selma Data CoLttectian (6-8 houia)

Many obtervational data collection schemes have been developed.
to sample' various aspects of teacher-pupil interaction. -.1his
particular unit provides an overview of some of those available
to the. school baSed teacher educator. Part I deals with a va-
riety of ways of collecting objective classroom data. PIP,
techniques include audio and video recordings, dl ass room-tpter-
action matrices, seating pattern charts; informal observation
instruments, and-recording selected verbatim data. In Parts II,`

and III, participants deal with instruments designed to collect'
data about school Organizational climate and Pupil perceptions`
of class.room practices.. Part IV explores the place of criterion-
referenced testing in an instructional program. A number of
activities supplement the written instructional materials con-
tained in each of the four parts. E_..

s....

Unit 5. Data. Pitezeiztati.on and Anattisia (6-8 houni)

,

Vs.

Once data have been collected, they must be analyzed, made
meaningful, and communicated to the teacher in a way that per-

mits the teacher to Take plans for future perso"nal professional

growth. This unit describes five modes for presenting data,,
including frequencrdistributions, graphs, matrices, classroom
maps., and verbatim transcripts. The sections on data a'. ysis

describe two simple statistical techniques for analy ng.class-

room data--chi-square and sign tests--and include tivities

that provide practice for participants to analy collected

`data in terms of the goals of the observation. Eight activities

provide participants with opportuni ties to p cti ce skills de=

veloped in the program.

.
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